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Introduction and Overview

What has been is what will be, and what has been done is what will be
done; there is nothing new under the sun. 1 Ecclesiastes 1:9

Like other ministries, the ministry of Christian Faith Formation and
Education in the United Church of Christ has changed over the course of

t he denomi gears of bistofy.sin its fresent form, faith formation is
encompassed within many different areas and ministries across the life of
the church including, but not limited to:

Local churches

Associations

Conferences

Covenanted Ministries of the National Offices (Office of General

Ministries, Local Church Ministries, Justice and Witness Ministries,

and Wider Church Ministries)

¢ Institutions of higher and theological education

e Resource Centers

e UCC education-focused organizations and entities (including
Association of United Church Educators and UCC Outdoor
Association)

e Other non-profit religious organizations, both UCC-related and
ecumenical (including the Center for Progressive Renewal, Pension
Boards, CHHSM)

e Historically Underrepresented Groups (United Black Christians,

Council for Hispanic Ministries, Council for American Indian Ministry,

Pacific Islander Asian American Ministries, Disabilities Ministries,

Coalition for LGBT Concerns, and Ministers for Racial, Social, and

Economic Justice)

Because faith formation and education in the United Church of Christ is
carried out in each of these settings, in diverse and context-specific ways, it
Is important to begin to think more deeply and strategize about this ministry
as a whole, with the hopes of creating a unifying vision, framework, and
collaborative network that supports and guides the formation of faith in the
UCC.

In addition, as outlined in the proposed description for the Christian Faith
Formation Research Study:
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Churches are caught, today, in the practices of the modern world,
struggling with radical shifts in culture, church, and technology of the post-
modern world. This struggle includes the changing nature and practice of
Christian Faith Formation in the church.

The current challenge is an opportunity for the United Church of Christ
during a time of transformation in the life of the church. This time of change
calls for a significant study of how Christian Faith Formation can best be
practiced and shaped to address the spiritual and cultural challenges that
the church faces.

Therefore, the purposes of this study were to:

e Report on the current status of Christian Faith Formation
¢ |dentify where there is energy, insight, and fruits in Christian Faith
Formation
e List best practices for Christian Faith Formation
¢ Articulate a vision for the future of Christian Faith Formation in the
UCC
e Develop a strategy for futuring Christian Faith Formation in the UCC,
including recommendations on:
0 The development of resource material in the UCC
o The role and description of any national ministry staff
position(s)

The report is divided into three major sections. After an explanation of the

research met hodology, the first sect.i

overview of the major changes in both church and society that directly
impact faith formation and education, along with a brief history of this
ministry in the UCC and an introduction of relevant conceptual frameworks
to aid the process of contextualizing the research. The second section,

AFindon@gs ghl i ghts s pesofrélevancedonfaihey s an

formation and education in the UCC, including the National Listening

Campaign on Christian Faith Formati on

Education survey, summary of interviews with ecumenical national staff
regarding denominational structures, and a section on best practices in
various sub-topics of faith formation. The f i nal secti on
vision and recommendations for futuring faith formation and education in
the United Church of Christ, with attention to staffing, support structures,
and resource development.
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Research Methodology

First and foremost, this study was approached asanactofiipast or al

listeningand careint he wor k of pr ofp]hireheribaok | eader

Ethnography as Pastoral Practice, Mary Clark Moschella articulated that
deep listening to the narratives of a community, with the goal of lifting up
those narratives, can significantly increase understanding and insight into
the life of an institution, ministry, or sets of beliefs and practices that inform
current structures. This approach is both ethnographic (involving the
immersion and study of people and groups) and phenomenological
(involving the immersion and study of events and experiences) in nature
and scope.

In addition to listening to individuals and groups, other processes involved
in this type of research include:

- Reading local theology through research;

- Rigorous analysis;

- Composing shared stories that begin the work of pastoral-theological
interpretation;

- Sharing these narratives and entering into dialogue and conversation;

- Weaving and reweaving new theological insights and practices into
the ministry and community; and

- Honoring creativity through the process. [1]

These processes Aform and inform rel
aut horing the future, o0 with t-he wul ti
interpreting the past and the present provides the groundwork to move into

new ways of doing and being and creates freedom to prophetically engage
visions for the future.

In a broader framework, this particular methodology is encompassed within

the field of practical theology.Pr act i c al t heol ogthe seek

nexus of divine and human action, and look for the agency of God in both

the |ives of human beind¢gAm@actdtali n soc
theological approach in studying formation and education is especially

important as it informs understandings of the whole of Christian life with

regard to the practices of faithd worship, service, learning, etc. As Dorothy
Bass ar t iracticesaatldesss fundarfental human needs and

conditions through concrete human actso[3].
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Richard Osmer developed what he ter me
model to more appropriately define the tasks of practical theology [4]. This

model best describes the research process utilized for this study and asks

four central questions:

1. What is happening? (the descriptive/empirical task)

2. Why is it happening? (the interpretive task)

3. How does scripture/tradition/experience/theory/culture speak to what
Is happening? (the normative task)

4. How t oé? [ (th® pragmdtiatask)

These questions form the basis of this, and any, research study in the
context of practical theology (see Figure 1).

Figure 1: Equilibrium Consensus Model

Descriptive/
Empirical

Practical/
Pragmatic

Interpretive

Normative

Finally, and most concretely, a mixed methods research approach was
applied to this study. Mixed methods utilize both quantitative (numbers-
based) and qualitative (text-based) data. Numbers create an overall sense
of trends; and words in the form of stories, comments, opinions, and other
feedback offer a deeper understanding of those trends and experiences.
Below is a listing and description of the specific types of data collected for
the study.

Data Collection and Analysis
The research project included the following specific data collection
methods:

- Large-scale survey
- Targeted group surveys
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- One-on-one interviews with key stakeholders and constituents
- Focus groups

- Site visits/meeting attendance

- Descriptive data

- Educational resources and documents

- Pertinent written reports

- Internet/scholarly research

Large-Scale Survey

In the fall of 2011, a large-scale survey was crafted entitled the i U C C

Nati onal Li stening Campaign on Chri st
and was distributed across all settings of the denomination. The survey

collected both quantitative and qualitative information about the current

status of Christian faith formation and education and was conducted from

October 1 to December 16. A total of 1,130 individuals responded to the

survey.

In summary, the survey contained several demographically self-identifying
components so that similarities and differences across groups were
determined. In addition, congregational demographics were collected to
determine whether similarities and differences existed across various
churches and included: church size (scaled by average worship
attendance), specific church designations (Open and Affirming, Accessible
to All, Just Peace, Whole Earth), geographical location (urban, suburban,
rural), and multiracial/multicultural diversity.

This survey explored various issues regarding education/faith formation
such as:

0 Most salient formational experiences for individuals and
congregations

0 Methods, media, and resources utilized by individuals and
congregations for faith formation

0 Use and feedback on specific curricular resources (Faith
Practi ces, ndz@eashns of thé FpioituOur Whole
Lives, etc.)

0 Reflections on the most and least successful formation/
education programs that individuals encountered and why they
were/were not successful

0 Experience with/use of modes of communication
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0 Personal and congregational vocabulary preferences with
regardtoheducati on, 0 fcairht ualmMédor ma
Adi sci pl eshipo

o Knowledge, use, and impact of various educational trainings/
resources (people and print) from the conference/national
setting (to include: Partners in Education, Education
Consultants, AUCE, and brochures/literature from LCM, JWM,
WCM, and OGM) and their impact

o How teacher/leader training/development is carried out within
congregations and its overall effectiveness

o0 The need/desire for national staff and a certification program in
faith formation

o Current budgets/staffing/programs for faith formation in
congregations

Questions contained multiple-choice, matrix/Likert scale, and open-ended
options. The survey was distributed online by SurveyMonkey; however,
individuals also completed paper copies of the survey that were later
converted to online responses.

Targeted Constituent Surveys

One additional survey was conducted with Conference Ministers in April
2012 in order to assess the function and effectiveness of the Partners in
Education program in various conferences. This survey was distributed in
person to Conference Ministers through paper copies, and almost 2/3 of
ministers (65.8%) completed the survey.

This ten-question survey included multiple-choice and open-ended queries
and addressed issues regarding the status and effectiveness of their
Partners in Education program, desires for the future of the program, and
support needs from the national setting (see Appendix A).

Reflection questions regarding visioning for the future of faith formation and
education in the UCC were distributed to UCC Education Consultants in
October 2011 (see Appendix B). Questions about future structures and the
measuring of success in these structures were asked. This small survey
served as a follow-up to the Fall Annual Gathering in which the group spent
several days reviewing and providing insights about the interview
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responses they collected from various constituencies both within and
outside the denomination.

Additionally,in t he spring of 2012, a thoroug
congregational resource Faith Practices was completed. While this was a
separate assessment, insights gathered from that evaluation were

incorporated into the overall findings and recommendations of this report.

Interviews with Key Stakeholders and Constituents

These interviews enhanced the overall research study and supplemented
the data gathered from the large-scale survey. Questions varied depending
upon the constituency group; but they sought to gather information
regarding the current status of faith formation in the UCC and other
denominations, best practices, and areas and resources where there may
be cutting-edge energies and fruits across the country (see Appendix B).

These interviews took place by email, phone, Skype, and in person

depending on the context and were conducted from July 2011 through July

2012. A total of 114 semi-structured interviews were conducted in total

(including interviews collected by UCC Education Consultants for analysis

at the Consultantsdé annual meeting in

Since several individuals agreed to be interviewed only with anonymity, a
complete list of names is unavailable. However, some of the individuals
and groups interviewed included:

- UCC national staff (current and former), including members of the
Collegium

- Conference Ministers

- Partners in Education/Education Consultants

- Association of United Church Educators members

- Individuals and congregational leaders related with historically
underrepresented groups (CHM, CAIM, UBC, PAAM, MRSEJ, UCC
Disabilities Ministries, Coalition for LGBT Concerns)

- UCC-related seminary presidents and religious education faculty

- Staff in congregations engaged in vital faith formation ministries (both
UCC and ecumenical)

- Youth/young adult leaders

- Resource Center directors
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- Individuals from faith-based research and leadership organizations
(Center for Progressive Renewal, Vibrant Faith Ministries)

- Writers/editors of Faith Practices

- Conference staff directly charged with education/faith formation

- Ecumenical partners and publishers of faith formation/education
resources (including PCUSA, United Methodist, ELCA, Episcopal,
UUA, and National Council of Churches)

This is not an exhaustive list; however, individuals from each of these
groups and beyond were interviewed.

In terms of data gathering techniques, extensive typed notes were gathered
in the course of phone, Skype, and in person conversations; and responses
were also received by email. All notes were input into NVivo 9, a qualitative
data analysis software program, and were then coded in order to obtain
statistics on the data and to determine themes.

Finally, it is important to note that many informal conversations and
meetings also took place in the last year with regard to faith formation and
education in the UCC. While notes from these discussions were not
formally captured, they were also important in shaping the findings and
recommendations of the report.

Focus Groups

Four focus groups were conducted during National Youth Event 2012 at
Purdue University in July 2012. Specifically, two groups of youth (ages 13-
17) and two groups of youth leaders were organized and facilitated. Five
guestions from the National Listening Campaign on Christian Faith
Formation and Education were asked of each group; and individuals
responded in a number of formats (conversation, writing, art, online survey,
and texting). About 25 youth and 25 youth leaders participated in the focus
groups.

In addition, a focus group was conducted in September 2011 in Cleveland,
OH with the Council for Hispanic Ministries. About 15 individuals were part
of this focused conversation, and notes were typed as individuals
responded to the questions. The data captured through all focus groups
were included in overall analyses.
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Site Visits

Site visits and attendance at key gatherings were also conducted in order
to gain information on best practices, resources, and areas of vitality in faith
formation and education. Sites and meetings attended included the
following:

- UCC Council for Theological Education Annual Meeting, Cleveland,
OH

- Western Christian Educators Conference, Lake Tahoe, NV

- Religious Research Association Annual Meeting, Milwaukee, WI

- Open Hearts Gathering, Gastonia, NC

- Mission House/New Harvest Ministry, Salisbury, NC

- UCC Leaders in Koinonia Event: Young Adult Ministries, Cleveland,
OH

- Washington Park UCC, Denver, CO

- Education and Leadership Ministries Commission, National Council of
Churches, Olive Branch, MS

- Children Welcome! Conference, Kansas City, MO

- Connecticut Conference, Hartford, CT

- Kensington Congregational Church, Kensington, CT

- UCC Annual Consultation, Chicago, IL

- Mid-Atlantic AUCE Annual Gathering, Alburtis, PA

- Children, Youth, and a New Kind of Christianity Conference,
Washington, D.C.

- First Congregational UCC, Washington, D.C.

- UCC National Youth Event, West Lafayette, IN

Efforts were made to attend a diversity of congregations, including
multiracial/multicultural, youth/young adult, urban, and rural churches. At
least one visit to each of these types of congregations was completed.

Research conducted at sites and meetings/conferences included:
Interviews with key stakeholders such as ministers, and laypersons
regarding programs, pedagogies, and approaches; review of any formation
materials utilized or created; and attendance at worship services, trainings,
and other events central to the formational life of the organization or
pertinent to best practices and research.

Input on and approval of site visits and meetings/conferences were made
when possible; and specific questions were crafted for each site depending
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on context. Extensive interview and observation notes were typed and input
into NVivo 9 software program for analysis and coding of themes.

Educational Resources and Documents

Two types of specific resources were gathered: UCC-published content

and ecumenical (non-UCC) content. UCC published content included any
curricula and print materials created by the UCC/Pilgrim Press for the

purposes of education and faith formation, which was broadly defined.
Understanding and familiarity with the resources themselves helped to

inform the research and recommendations included later on in the research

report and assisted with better comprehensionofi nt er vi ewees o6 r
on these resources.

In addition, gathering and review of curricula and resources produced by

other denominations and faith traditions was also conducted and included a
diversity of materials. Familiarity with these materials also aided in the
process of increasedunderst andi ng of i1 nterviewees?o
the positive and negative aspects of each resource.

Pertinent Reports and Historical Documents

In the course of preliminary interviews, some specific reports regarding the
history of education and faith formation in the UCC were referenced. These
reports included:

- iToward A Vision of Edwucation in t
Appendix D)

- UCC Education Consultants Year-End Reports

- UCC iPlan of Workocompleted in the early 1990s

In the course of gathering these reports from previous years, other reports
(both UCC-related and ecumenical) were uncovered. In the past several
years, other denominations have considered the future of faith formation
ministries as well and have created reports documenting their findings and
best practices and resources to guide congregations through creating
vibrant ministries. Such reports and resources from the Episcopal Church,
Presbyterian Church (USA), United Church of Canada, United Methodist
Church, and the Unitarian Universalist Association were gathered.
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Other Internet / Scholarly Research

In order to gain a full understanding of best practices for formation and a
sense of cutting-edge discipleship, emerging church, and secular formation
models that can inform the future of faith formation and education in the
UCC, thorough internet and scholarly research was undertaken. This
research assisted in identifying new technologies and tools to inform and
promote faith formation and education in the UCC and to craft a vision for
the future.

This research included the following:

- Review of current scholarly articles, books, and other sources on the
emerging church and models of discipleship/faith formation that are
utilized in those settings

- In-depth internet searches and analyses of websites, blogs, wikis,
social networking sites, and other media that effectively promote faith
formation and discipleship

- Review of scholarship and internet-related information that addresses
cutting-edge secular formation models

- Review of reports from major research studies undertaken in the last
5-10 years on religious life including the U.S. Congregational Life
Survey, FACT 2010 Survey, several studies from the Pew Forum,
and many others

As stated, this particular methodology was a key component in offering
recommendations for Af utiomintheU8. Chr i st

Validity Considerations

There were three types of validity that the study attempted to achieve:

1. Descriptive validity (whether the data accurately and
comprehensively portrayed the actual events observed, the reported
experiences and perceptions of interviewees, and the content of
documents reviewed)

2. Interpretive validity (whether the interpretations adequately
represented the events and were unwarranted by the data)

3. Evaluative validity (whether evaluative judgments were warranted
and appropriate) [5]
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A number of methods were employed to ensure these three types of
validity and included the following:

- Triangulation: This study made reference to multiple sources, multiple
theories, multiple methods, multiple observers, and was conducted
across multiple moments of time, thus confirming and disconfirming
facts and interpretations.

- Member checking (also known as respondent validation): For several
of the interviews conducted, individuals received a transcript of the
notes recorded from the sessions and were asked to check and edit
for accuracy and proper intent.

- Meta-evaluation and peer review: Reviews of the overall evaluation
methods, sources, and findings were conducted throughout the
course of the study by national staff colleagues and consultants. [5]

Projected Timeline

The projected timeline below was crafted in July 2011 as a guide to the
research project and was subject to change given varying contextual
iIssues. However, this provided a frame from which to implement and
complete the final report.

October 1 - December 16, 2011  National Listening Campaign

Fall 2011 Site Visits and Interviews

January 15 - February 15, 2012  Faith Practices Survey/Evaluation
Spring 2012 Site Visits and Interviews

July 15, 2012 Deadline for All Data Collection
July 16 - August 31, 2012 Analysis of Data/Report Writing
September 1, 2012 Report Completed

September - October 2012 Summary and Presentation to Local

Church Ministries Board of
Directors, LCM Staff, and
education partners

Limitations of the Study

In any study, there are limitations to the research and analysis. For this
particular project, it would have been helpful to gather more feedback from
historically underrepresented groups. In addition, the role of the researcher
for this study was responsible for supporting the faith formation and
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educational ministries of the national UCC setting; and in this regard, a dual
role was played of both supporter and evaluator. This dual role offered
insights into the inner workings of this ministry that would have been
unavailable for an outside researcher; however, it may have also hindered
possibilities for a level of objectivity that would have been achieved with an
outside researcher.

At this point, it is also important to outline both the purpose and limits of the
research itself in a broader context. Gil Rendle and Alice Mann, in their
book Holy Conversations: Strategic Planning as a Spiritual Practice for
Congregations, offered six assumptions and six realities to the strategic
planning process that are also helpful for understanding the assumptions
and realities of this research process and report. Realities included the
following statements:

1.

2.

While the newest thinking is energizing to consider, the process must
be appropriate to the needs, abilities, and situation of the [context].

A good [research] process will result in clarity of purpose that
compels the [organization] to move ahead, but might not give
everyone what he or she wants.

[Research] gives people a safe and structured place to explore what
Is important to them and their vision for their [organization].

There is a limit to the people and energy available to devote to
[research], in any organization.

A [research] process provides direction and structure for conversation
(and does not always end with the presentation of a final written
report).

Focusing on a preset program can limitthe[or gani zati onod s |
opportunity to use space and time for the intrusion of the hand of God
or the movement of the Spirit that might operate on a different
timetable. [6]

These realities of the research process are helpful to keep in mind,
particularly when reflecting on the following three sections of this report.
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Foundations

This section provides an overview of the cultural, religious/ecclesial, and
pedagogical shifts that have taken place in the U.S. over the last several

decades that have specifically affected Christian faith formation and

education in the church. Then, a narrative of the historical highlights of this
ministry in the United Church of Christ is offered in order to provide a

background and summary of defining themes for faith formation throughout

the denominationbs existence. Finally
described that will assist in shaping an understanding of current cultural,

religious, and Christian formational trends and will ultimately inform this

r e p ofindingssand recommendations for the future.

This section is not meant to be an exhaustive account of events or
histories; rather, it seeks to highlight various frameworks, themes, and
changes that have occurred over time within the United Church of Christ,
Christianity as a whole, and the broader society and that may be beneficial
to thinking about this ministry in creative ways.

Shifts and Trends Affecting Christian Faith Formation and Education

The shift from modernism to postmodernism is the single most influential
movement that has taken place over the last several decades and affects
all aspects of church and society. There are many leading theologians who
have recounted with detail this phenomenon and its effects on church life
and faith formation in particular. This section will serve to briefly explain
and discuss this overarching cultural shift. Then, five major cultural,
religious/ecclesial, and pedagogical shifts that directly impact faith
formation and education ministries will be described.

Summarizing the Postmodern Shift

First, in brief summary of this phenomenon, Brian McLaren most
appropriately described postmoderni sm
thatthewor | d has passed through an[d.liby w
this sense, he framed postmodernism as not anti-modernism, but as after-
moder ni sm. McLaren contended that the
absolute scientific laws, consumerist individualism, and rational certainty,
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[is] giving way to a new postmodern paradigm of pluralism, relativism,
gl obal i sm, aml uncertaintyo

In a similar manner, Phyllis Tickle contended that about every 500 years
the church has undergone a significant change. She labeled the current
period of transition Airhe Great Emergence,da time in which Christianity is
moving from the inherited church of modernism to the emergent church of
postmodernism [9].

Some scholars have critiqued the field of Christian education and stated

t hat 0 wicdptionsf Ghnsgtiae educators have arguably adopted the
categories of modernity and assumed the necessity (and superiority) of

those categories for interpreting both the world and the church. Included in

these assumptions are Western scientific appeals to objectivity, the idea

that the individual (versus the community) is the locus of reality, and the
notion of O6rightsd as the[lOhall mar k of

In recent years, however, it can be equally argued that Christian education
has begun to take seriously this postmodern shift. David Csinos offered the
following statements in his constructions of a postmodern faith formation:

1. Faith formation in the postmodern matrix is communal.

2. Faith formation in the postmodern matrix affirms and encourages
diversity.

3. Faith formation in the postmodern matrix raises questions about how

different realities coexist.

Faith formation in the postmodern matrix focuses on faith.

Faith formation in the postmodern matrix is about the active

production of meaning.

Faith formation in the postmodern matrix is hopeful.

Faith formation in the postmodern matrix holds fast to the narrative of

God. [7]

Several other scholars and practitioners have written about this shift and its
effects on faith formation and have offered practical steps on areas such as
worship and formation, youth ministry, and mission. This will be discussed
in a later section.

o s

~N o
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Five Major Shifts and Trends

It is important to note that the following major shifts are not the only ones
that affect faith formation; however, they were the most salient themes that
were uncovered. While many of these specific themes are directly related
to larger religious and cultural trends, every attempt has been made to be
as direct as possible with regard to the nature of these shifts within the
mainline church and, specifically, the United Church of Christ.

Generational Changes. As a result of the shifting role of institutional
religion in American life, there are profound generational changes that have
impacted faith formation in the church as a whole. In addition, with new
generations come different ways of doing and being in the world that, in
many ways, are not congruent with traditional structures and pedagogies
familiar to church life.

According to the Pew Forum on Religion and Public Life, 28% of Americans
overall have changed their religious affiliation since childhood; and, when
including interdenominational changes within Protestantism, this figure
rises to 44%. These figures are higher for younger adults. Also, 16% of
Americans are religiously unaffiliated, and that figure is also higher for
young adults ages 18 to 29 [11]. If current trends continue:

- 32% of young people raised as Roman Catholics will leave the
denomination;

- 54% of young people raised as Evangelicals will leave that faith
tradition; and

- 55% of young people raised as Mainline Protestants will leave their
faith tradition. [12]

The Faith Communities Today (FACT) 2010 study on congregations further
revealed that:

- Over 52% of oldline Protestant churches report that one-third of
individuals in their congregations are 65 and older.

- The UCC was the second highest (only behind the UPUSA) in
percentage of congregations with 33% or more members older than

65.
- 75% of oldline Protestant churches have less than 10% of their
participants between the ages of 18 to 34. [13]
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Younger generations are seeking to transform hierarchical, intellectual,
specialized structures and programs into collaborative, experiential,
organic, and fluid models of faithful living. However, many younger
individuals are becoming increasingly frustrated with their inability to do this
within the structure of the church and are looking outside the church for
nurture and faith.

In interviews conducted with seminary presidents, scholars, researchers,
and national staff, they articulated some insightful comments regarding this
phenomenon:

Arhere is a powerful generational force operative within
congregations today. Putnam and Campbell discuss this effectively in
their book American Grace. Essentially two generations of
churchgoers have been lost. If the church is to be effective in
reengaging a rising generation of members, it will need to be
responsive to new moral interests and spiritual longings.o

fDemographic trends today are confusing. Younger generations show
a clear affinity with progressive values; but because they have limited
exposure to church settings, they are more likely to seek alternative
spiritual experiences.o

fspiritualitydbhas become a normative word in the broader culture,
sometimes having nothing to do with a relationship with God. Some
understand it very narcissistically, focusing only on their spirituality
and what helps them. But there are many others who understand
spirituality being strongly rooting in small non-church communities
(friends who meet and share regularly over coffee). These are both
the un-churched and those who are members of churches, but find
t hei r 0 s pinmtiottsida df congeegationad life.o

The | anguage of Aspiritual 0 versus #dr
religious research and has been studied in youth and young adults. From

2006 through 2008, theSear ch I nstituteds Center

in Childhood and Adolescence captured data on over 7,000y oung peop
perspectives on their own spiritual development. Participants in the study

were between the ages of 12 and 25 and lived in 17 countries on 6

continents [14].
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When asked about whet he
(34%) of young peopl e s
23% were fispiritual ;o 2
weretheeido (sxde Figure

r they were fAs
tated that t he
0% were fAnot S

Figure 2: Spiritual/Religious Identifications

. Spiritual and religious . Neither
- Spiritual D Not Sure
. Religious

When asked to identify what it meant to be spiritual, youth and young
adults in the Unites States indicated the top three items below (out of nine

choices), with 10% not sure or not believing in a spiritual dimension to life
(see Figure 3).

Figure3: Meanings of Being ASpiri

Believing there is a purpose to lfe. 41%
Believing in God. 33%
Having a deep sense of inner peace or happiness. 25%
I'don't know or I don't think there is a spiritual dimension to life. 10%
While the use of fAspi raiwaystedtospeciicer fr el

generations, the implications of the use of this language among younger
groups, both within and beyond the church, is an important trend that
affects faith formation. UCC youth/young adult leaders overwhelmingly
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Il ndi cated that the youngbothrelgipusand t hey

spiritual and want to experience God.0

With regard to the other specific characteristics that more broadly define
younger generations, UCC youth/young adult leaders articulated a number
of qualities:

- They are action-oriented; self-starters; non-passive; collaborative.
- They are Abook smarto but are h

ung

smarto and integrate their knowl ed
- They have short attentionspansdi t 6 s not bad, just

brains work and process information differently due to technology.

- They have a number of opportunities and commitments that compete
for their time.

- They have a need for hands-on, interactive learning, not lecture-
based learning.

- They are engaged about social justice issues and care about the
global community.

- They are exposed to an increasing amount of violence in their daily
lives.

When asked what young people seek from a faith community, UCC
youth/young adult leaders indicated the following:

- A sense of meaning/meaningful experiences

- i Wh a tth anebyoeung adults are seeking is something real. All this
tech-based interaction leaves people feeling a lack of authentic and
meani ngf ul i nteraction. o

- Intergenerational opportunities for engagement; not separate
activities

- ASupport and guidance for their
Youth and young adults are looking for acceptance and are checking
to see how the faith community

- Safe spaces to practice fibeaitheg
church needs to be providing guidelines for the whole congregation
around this in support of young people; many youth and young adults
may not have a faith community

c h

res
com

- Shared church leadership( dondét just give them t

rund that can be overwhelming and place burdens on them)
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There also exist a number of relevant studies, particularly focused on
young adult formation and spirituality, which have been conducted in recent
years (for a complete list and summary, see Appendix C). These studies
seek to dispel myths about young adults and church, as well as attempt to
account for some of the reasons why young adults are not attending church
at similar rates as their grandparents or parents.

Technological Changes. Technology has deeply impacted the way in
which relationships are formed and navigated in our culture and has many
implications for the church and how we carry out the work of faith
formation. The broad use of social networking sites and a constant sense
of being in communication with increasingly diverse peoples and ideas are
just a few specific phenomena within this major shift.

In the Faith Communities Today (FACT) 2010 report on technology use in
congregations, the following statistics were reported:

- Email use by religious groups from 2000 to 2010 more than doubled,
rising from 35% to 90% of congregations.

- Congregational websites plateaued, then declined.

- Over 40% of all congregations say they use Facebook (35% of UCC
congregations).

- Visual projection and database software tracking of members were by
far the most frequently used new technology, over two-thirds of all
congregations (53% of UCC congregations use visual projection in
worship).

- Over half of small congregations are technologically lagging, while
almost half those over 250 attenders are major technology users.

- UCC is in lowest third of traditions on percentage (10%) of
congregations that use technology in a major way.

- UCC is in the upper middle third of traditions on percentage (36%) of
congregations that use technology in a marginal way. [15]

Further mor e, ac c oFathcongnurities thatrembracee por t ,
greater use of technology are also perceived as being more spiritually vital.
Roughly 50% of faith communities with major technology use said a lot of

their members are involved in bringing others into the congregation.

Increased technology use by the smallest and largest sized faith

communities significantly generates greater per capita givingo[15].
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The topic of internet-based pedagogical tools and social networking was a
major theme found in various types of data in this study. In the course of
interviews with individuals, the following sentiments were captured:

~

- Whatwedoneedst o be online: Al think if
event posted online, i1t might as w
- Resources must become interactive (i.e. online, self-taught
confirmation, new member courses).
- A [ P e avipl Gaogle information that is being discussed and bring
their findings into the discussion right on the spot. This makes
learning more collaborative. It changes the role of the teacher to more
of aguiderathert han t he only expert in the
- A0l der generati ons aeamingbnotinat oppodedt e d
to it. Once they are comfortable with the technology, they excel in the
courses. o

- iPeople of all generations still cf

midst of asynchronous learning. This can be as simple as a
conference call 2-3 times throughout the course of an [online]c | as s . 0

More specifically, when youth/young adult leaders were interviewed about
how the use of technology needs to inform work in the coming decade,
their responses were varied:

- Alt 1 s |1 mpor t aeathyduth and goang adults where t o
they are. Jesus modeled going to the people. It may not be physically
going to the people, but meeting them by using familiar technologies
to them. Resources need to be created that meet them where they
are at. o

- We need to help young people be responsible in their use of
technology.

- A The r e stheouses l@as toghape the core curriculum in order

to be seen as authentic, as opposed to curriculum that appears to

have oal | {Thsevill beraglifiiclt belanding act as we are
tryingtotransmi t Ot i me | e s sniodetnrera thdt so longer a p
believes in O0timelessd anything. o

Lastly, a 2012 study conducted by the Pew Research Center stated that
Millennials with benefit and suffer due to their hyperconnected! i ves. 0 W
experts believe that the connection young people have to the internet

makes t hem ffadtimglnlltgaskergwhb wilkdo well in key

respects, 0 the experts also have pr edi
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Awi | I dr i v eforindtaatgratificatiort, $eftle far quick choices, and
| ack pdl6jienceo

Family Changes. There are several shifts with regard to the notion and
activity of the family in both church and society. The major themes can be
summarized in the following statements and themes.

AFamilies have become | ess st abbye,
culture than by institutiono[17]. This statement from a recent report on faith
formation in the Episcopal Church speaks to a variety of shifts. Families
can no longer be identified (and could never actually be identified) as
strictly heterosexual and two-parent, and they cannot be assumed to have
children. The notion of family includes singles, non-childbearing couples,
grandparents, single parents, adoptive families, step-families, and a
number of other configurations. In addition, with an increasingly globalized
and economically unstable world, families make geographical relocations
more frequently now than at any other time in recent history.

Families are smaller and more domestically isolated. A 1957 study found

t h 80% ofithose surveyed believed that people who preferred being
unmarried were 0si ¢k Aiatinhe wmnmorathan 6
70% of adults were married, it's not surprising that people would express a
preference for wedded life. 0 Today, things are di
recent Americadsyare noiv within mere percentage points of being a
majority single nation: Only 51% of adults today are married, according to
census data. And 28% of all households now consist of just one persond
the highest | evel8.in U.S. historyo

mo

or

ffe

Competing demands on familiesd time h

as just one of many options for development and growth. As one seminary

professor articulated, AThe number
narratives have exploded due to TV, internet, etc. Christian stories become
one of thousands that people draw on to make meaning and therefore

shape how the Christian st bBlanypealeéreinct]i

just as happy to spend Sunday mornings at home relaxing or engaging in
family time in other settings, as
more thing to do. o

The role of women within the family unit has changed drastically in the last
50 years. Families used to be able to survive and thrive with one income,
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and this enabled many women to stay at home and to also focus on the
religious education of children and youth in the local church. Today, most
women work, possess careers, and handle multiple household and
professional responsibilities. This shift has also impacted the ministry of
Christian education in the church with increased professionalization and
visibility of this ministry, but also with the loss of a generation of women
who invested in church formation as (un-paid) Sunday School teachers.

As Christian education/Sunday School became a defining feature of

spiritual formation in the church, faith formation in the home diminished. As

public education was further systematized within the U.S., basic learning

came to be understood a good that could be obtained in order to further
onebdbs intellectual development. Si mil
manner, except that it was a good to
spiritual and moral development. Today, much of the work of educators and

faith formation leaders entails equipping parents and grandparents with

tools and skills to reintegrate faith back into daily life.

Vocabulary/Language Changes. Several major shifts in this regard
should be noted.

First, fAchur ch | ramgstoadby & majosty ohpeopleio n g e
the U.S. With increasing religious and ethnic/racial diversities in this

country, the once common language shared by Christians is not

understood (or misunderstood) within a changed context. Geoffrey Black,
GeneralMi ni ster and Pr e sBedaase tfthereab mment ed
diversification of the U.S. population, and the influx of people from around

the world, all of that has had its impact on our understanding of Christian

faith and has expanded our view to have much more engagement in an

interfaith way.o

The | anguage ioafn fEGHweDENbtes onarétraditional
models of teaching and learning and is often understood as and relegated
to the confines of children and Sunday School. The data from this study
overwhelmingly indicated that this vocabulary implies specificity in this
manner. For those who do continue to utilize this term and find it relevant to
their context, definitions from the United Church of Canada may be helpful.
They have asserted that Christian Education:
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- Signals a desire to have a more defined focus in terms of learning
about faith and developing skills for living faithfully;

- May be understood as a large process in which learners are teachers
and teachers are learners; and

- Can utilize new developments in educational theory. [19]

Newer models promote the |amgiu&mier
Formati ono whi c Iholigic apcdhengaged pocess ofieamiag
and practice throughout all aspects of congregational and daily life. The
United Church of Canada faith formation resource for congregations stated
that Faith Formation:

- Signals a desire to differentiate from a school model and a view that
faith is limited to ideas, doctrines or practices to be learned; and

- Promotes an understanding that faith is being shaped and actively
shaping our lives in terms of a total environment of church, home,
family, and world. [19]

According to one UCC national staff person, Faith Formation also implies
Aan i ntent i on althedradmonamd starasb that peopte tan

iotf u @ IF

articulate it for themselves, providingpa sense of oO0grounding.

Additionally, Spiritual Formation, as understood from this research study:

- More specifically relatest o Apractices of individ
devotiondt hese practices o6l awnchd peopl

- Appeal s to those of younger gualn
and/ or religiouso category and
traditional Christian education models of learning; and

- Is also associated with a renewal of ancient and contemplative prayer
and practices in the church (ancient-future spirituality) and emerging/
emergence Christianity.

This new vocabulary and language for how formation is understood and
discussed is changing the conversation on this ministry in the church and is
opening up possibilities for increased collaboration in the areas of worship,
preaching, and other ministries.

Economic/Financial Changes. The final major shift that has occurred in
the last several decades concerns a loss of financial stability and prosperity
for U.S. mainline denominations. In part, because of the overall decline in
membership numbers, and the economic hardships that existing members
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have faced in recent years, local churches, Associations, Conferences, and
the national offices of the United Church of Christ have experienced losses
in terms of funding, staff, programming, and resources. As many expressed
in the course of interviews for this study, Christian education and faith
formation is often one of the main casualties when financial losses are
experienced. Specifically, decreased income affects:

- Paid church staff positions in faith formation/Christian education
- Conference support staff for faith formation ministries

- Available resources for congregations and regions

- Programs and resources in the national setting

- Morale and church vitality

- Creativity (both positively and negatively)

Fewer resources offer both a challenge and an opportunity to envision new
ways of doing the work of faith formation and education in the UCC.
Without a reliance on funding to build programs and resources that may or
may not have their intended effect, opportunities to practice more authentic,
creative, contextually-based faith formation and networking may be
possible at this moment in the life of the church.

Historical Highlights in the United Church of Christ

With the formation of the United Church of Christ in 1957, a group of

i ndi vidual s across the | ife of the de
of making large-scale plans to help thousands of churches, summer

camps, and youth conferences [in] the planning of the United Church

Cur r i c20] Thismwas the first curriculum of the denomination; and a

separate book, The Educational Mission of Our Church by Roger Shinn,

served as the companion piece that explained the philosophical

background for the curriculum and, in essence, the whole denomination at

the time.

f or t he boo

Il n the foundational p r
t Uni t edhatChur ch

pe
Principles Basic to e

a
h
The church has always recognized teaching as one form of proclamation
and witness, and has regarded it as one of its ministries. Teaching that

fulfills Christian mission can help to provide conditions suitable for fostering
the development of trust in God and outgoing concerns for fellowmen. Such
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teaching takes place wherever the Christian fellowship is functioning
effectively. Relationships within the home, the planned educational
program of the local church, the work and worship of the total congregation,
the activity of the Christian fellowship in the local and world communityd all
are potential locales for Christian teaching.

The task of Christian education, therefore, is to draw individuals into the
reality of the Christian fellowship and to nurture them in the Christian faith

and mission so that, by accepting wit

forgiveness and power for new life, they will be enabled to mature as
Christian persons and will become faithful participants in the mission of the
church. [20]

From that foundation, the current structures for the ministry of Christian
faith formation and education in the denomination were formulated. These
ministries possess a deep history and mission, as summarized below.

Partners in Education. The original idea for the Partners in Education
program was developed in 1974 by the conferences of the Middle Atlantic
Region, in partnership with the United Church Board for Homeland

Mi ni stries and Lancaster Theol ogi cal

congregat i ons t o become ef f ec t[dllvAdthdttene,r
all offices related with the national setting of the UCC were new entities;
and there was an urgent need to formulate a plan as a result of the
Adramatic decline in church school
35% to 49% in the conferences of the region over the period from 1964-
1973. 0

Therefore, the Partners in Educational Ministries Program in the Middle
Atlantic Regionai med to: #ADevelop clusters,
resources, share models, exchange staff services, communicate
intentionally, provi de Partners with a |iaiso
events and services, and [AhEengaly, this
model was adapted and expanded by the United Church Board for

Homeland Ministries; and Partners in Education programs were initiated in
each conference.

In the past 15-20 years, the Partners program has been structured to
include a biennial national gathering and training event. As part of these
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gatherings, Partners were introduced to new curricula and resources for
dissemination throughout conferences and local churches.

UCC Education Consultants. The following historical account of this
ministry group summarizes the creation and function of the overall
program.

fin 1995, the Division of Education and Publication recruited a group of 10
persons to be United Church Press Education Consultants and held the
first meeting of the group in December of that year. At that time, there was
a need to have a trained group who could respond to requests for support
and workshops for The Inviting Word curriculum from United Church of
Christ conferences and from persons from other denominations using the
curriculum. The group consisted of six United Church of Christ consultants
deployed regionally, and four colleagues from denominations which had
congregations using the resources. 0

fBecause there was a need to place UCC curricula resources in the context
of the many resources which are used for education in the church,
consultants were enabled to offer United Church of Christ Resource Fairs.
In preparing to do that, consultants interviewed staff from each of the
instrumentalities and divisions which produced resources so that they could
be familiar with the broad range of resources produced in the
denomination. Consultants also focused work on how to offer workshops
on the role of pastor as teacher and learned to introduce the new faith
formation resources for youth, Affirming Faitho[22].

In following years, the role of Education Consultant was refined and
became a part of Local Church Ministries when the denominational offices
were restructured in 2000. In that time, while also offering resource support
for varying conferences, consultants were tasked with providing support to
Partners in Education in their respective conference settings. Currently,
there are 14 Education Consultants whose role and function is
encompassed in the following statement:

fJnited Church of Christ Consultants enrich the faith formation and
education ministries of the local church in all its settings. They offer
workshops on planning educational ministries and on how to select
resources for these ministries. Workshops are designed to connect faith
formation and education ministries to the life of the whole church. They
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assist persons to become familiar with and select resources from the
United Church of Christ, arrange resource fairs for association, conference
and other settings of ministry, and they support the work of Partners In

Educationint he conf erencef3lin their region

Association of United Church Educators. The history of the formation of
AUCE is well documented [24]; but for the purposes of this report, some of
the highlights of that history will be lifted up here.

AUCE was officially formed in 1972, and the original Statement of Purpose
from the Articles of TheAssaciationroBUnited n
Church Educators (AUCE) is to be a community of people who recognize
that church education is a vital ministry in the life of the church, and that the
continued growth toward greater competency of persons engaged in

church education is essential to that ministry. Therefore, AUCE is

organized as a support community of church educators to broaden the
scope and depth of their educational ministry through personal and
professional [2llevel opment o

The current purpose statement of AUCE remains largely unchanged from
this original statement. In addition, this organization, from its inception, was
structured to be separate from, but related to, the national setting of the
UCC.

In its current form, there are six regional bodies of AUCE; and a number of
education and training events occur within these regions each year.
Members pay annual dues to the organization and receive information and
updates regarding the ministry of faith formation in both the UCC and
beyond.

National Setting. Over the course of its 55-year history, the national
setting of the United Church of Christ has undergone several changes in
structure and staffing. Overall, from the 1960s through the 1980s, the
national setting spent much time building educational ministries and staffing
within its offices, both in publishing settings (United Church Press/Pilgrim
Press) and in traditional denominational settings (United Church Board for
Homeland Ministries/Local Church Ministries).

According to historical documents, fin 1985, the Board of Directors of the
United Church Board for Homeland Ministries adopted a mission
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statement, calling for profound and creative reforms in the educational
ministries of the churcho[25]. The mission statement, i T o w a Visibn @&
Educational Ministriesinthe Uni t ed Ch u artchlated the Ch r i
following:

The United Church Board for Homeland Ministries lifts up a vision of
education in the United Church of Christ in which everyone is engaged in
learning throughout life in a variety of settings. That vision requires the
reclaiming and reforming of the church's educational mission, the minister's
historic office as teacher, and the committed partnership of the laity and
clergy in the teaching ministries of the church. (See Appendix D for the
complete vision statement.)

Fur t h e rimiwefak gf 1986, the Division of Education and Publication

st

began its assigned task: O0To develop

and adequate resourceso6 for eduadaft i
C h r i Téat pragram developed for church-wise use was called the Plan of
Work, and i ts passigtmdexelopirays pldn for education in a
local setting, based on several principles. First, education can happen
intentionally in many places beyond a classroom. Second, topics and

formats for education are effective when based on the questions and

issues of persons in that local setting. Third, the role of the church in that
setting is to help identify those questions and concerns, to help provide a

on

context of inquiry and to provide bibli cal and t heol[26lgi c al

Videos, pamphlets, and other resources were developed for the Plan of
Work and were disseminated across the life of the church in the early
1990s in five main settings: the local church, the parish community, higher
education, the family, and the outdoors. These resources, combined with
the formalization of the Education Consultants and Partners in Education
programs in the 1990s, formed what is often known and remembered as a
high point in educational ministries in the UCC.

Unfortunately, however, issues of denominational decline in terms of
funding and ministry specialization began to be evident during this period
as well, and were fully actualized in the new millennium. Even with an

educational vi si on adebadeof rgfam anédrpngwabof o u g

thechurch's educational ministrieso
changes affecting Christianity as a whole over the last several years led to
loss of funding, staff eliminations, and programmatic downsizing in the
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national setting. Combined with the geographical move and overall
restructuring of the national offices in 2000, these losses became more
apparent. Since that time, production of curricula and other resources has
declined due to decreased sales, staff positions have been eliminated due
to funding shortages and refocusing of ministry needs, and related
educational programs and organizations have experienced smaller
numbers and have struggled to understand and meet the challenges of
younger generations.

Conceptual Frameworks

In the course of this research project, three main conceptual/historical
frameworks were identified with regard to Christian faith formation and
education that were particularly helpful in understanding the overarching
nature of these shifts. These frameworks serve to provide a foundational
lens through which the Findings and Futures sections of this report can be

considered.

Framework 1: Four Ages of the Church (Doug Pagitt)

In Community in the Inventive Age,

Doug

Pagitt

descri

the life of the Christian church in the United States: (a) Agrarian Age, (b)
Industrial Age, (c) Information Age, and (d) Inventive Age [27]. The nature
of the characteristics of each age, and the adaptations that the church

made within each of these ages, can best be illustrated below:

Figure 4: Four Ages of the Church [27]

Agrarian Industrial Information | Inventive
Location Rural Urban Suburban Global
Outlook Dependence | Dominance Dissection Discovery
Success Survival Repeatability Expertise Creativity
Relationships Single Side-By-Side | Ubiquitous Pluralistic

Culture
Church Parish Denominations | Learning Co-Op
Center

Church Shepherd Preacher Teacher Facilitator
Leader
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In each of the four periods of culture change in the U.S., there were distinct
ways that the church adapted to be relevant within that new or transitioning
context. With regard to the ministry of faith formation, the Information Age
gave rise to the golden age of Christian education in the church, with the
extensive development of Sunday School curricula, the construction of
education wings and classrooms as attachments to sanctuaries, and the
training and development of Christian educators who were taught the latest
pedagogical methods for various age groups. This was mirrored after the
secular schooling system, in a period in U.S. history after World War Il in
which individuals began to be economically valued not for what they did,
but what they knew.

According to Pagitt,t he vi ew of the I nformati on
the idea that knowledge is power, that if we give people the information

needed to accomplish something, they will do it. The church has co-opted

this model and used it as a basis for spiritual formation which such veracity

that it is hard for many to imagine a church forming belief through any other
means. O

Il n the current I nventive Age, Pagitt
information is rarely sufficient to create belief: it needs a partner with other
aspectsofourlivesd speci fically hopes, experie
Heproffered that churches in each of {

today because there are still rural, urban, and suburban churches in
existence. However,Pagi tt fnNnhad a deeged®move e t h 3
into a Christianity that somehow fit better with the world and not an

expression reconstituted from another

As a result, he offered ten characteristics of the church in the Inventive

Age,model ed after his own church communi

Minnesota. These characteristics speak to a postmodern understanding of
faith formation and education in the church in new and exciting ways.

Meaning making.

Community formation.
Relational authority.
Participation.

Collaboration through dialogue.
Abundance.

Open-source belief.

NookwhE
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8. Creativity and beauty.
9. Integration.
10. Ownership and responsibility. [27]

While each of the above characteristics is too detailed to offer explanation
here, they collectively signal a conceptual framework that can help
congregations to envision faith formation in a different, more integrative
manner.

Framework 2: The Great Reversal (Diana Butler Bass)

In her book Christianity After Religion: The End of Church and the Birth of

A New Spiritual Awakening, Bass articulated that Western Christianity has
historically ordered the path of faith in a particularwayd i bel i eve, be
belongo[28]. Churches have subsequently turned this trajectory into rituals

of catechism, character formation, and confirmation. A specific path of
education regarding fAbeliefd and then
A b e h advbeginning sometimes at birth with baptism, then continuing

through Sunday School, and ending with confirmation and the rite of

communiond wasl/is the way in which individuals gained a formal

Abel ongingo to the faith.

Instead, Bass argued, the church is moving into a time in which individuals

crave a reversal of the traditional pathin ordertoibel ong, behave
Vital faith begins with desire, disposition, and the forming of relationships,

which more closely mirror J e s aciahs and ministry as found in the

gospels. This type of experiential faith involves four important actions:
Aprepare, practi c e Basy hoawgver, issatathanptlaar t i c i
the actions themselves do not increase spiritual depth or maturity; rather,

ARTo be spiritual and religious when i
deliberate in choosing what we do, to do those things that imitate Jesus,

and to act justly in the worl d. It 1 s
Finally, fméeel semet beong beyond knowl ed

wholeness of experience and reason, to restitch experience with human
wisdom, and to renew reason Thelendgoag h a
isfi a wa k e aniaatlientio sense of personhood for each individual that
responds to who they are in God, rather than what they do or what function

they play within a church.
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Obviously, there are great implications for this understanding of the faith on
the ministry of faith formation, both in terms of the kinds of resources that
will have the most impact on individuals and churches, as well as a re-
consideration of the programs that churches currently use to engage
people in their faith.

Framework 3: Learning Processes (John Westerhoff)

I n John Westerhoffds revisedwillQuO0OO0O) e
Children Have Faith?, he offered three main ways to understand the

learning process in people: Categorical age, developmental stage, and
characteristics of life [29]. Westerhoff refined those ideas most recently in a

lecture he presented in May 2012 at the Children, Youth, and A New Kind

of Christianity Conference in Washington, D.C.

1. Categorical Age (Conservative Model). The learner is a valuable
piece of raw material, and the teacher is the expert who molds
chil dren. ntd\beopld €0 ag tdaidrihgilsgrowth into
adul thood. 0o
2. Developmental Stage (Liberal Model). This model identifies people
with their category, but the same kind of manipulation is at work as in
the conservative model. The child or learner is a seed, the teacher or
parent is a gardener, and the process is to care for the seeds until
they grow up natur aforlpye.opidow we do
3. Characteristics of Life (Integrative Model). This model is not about
events but processes and brings people together by interest. The
learner is a pilgrim, the teacher is a co-pilgrim, and the process is a
shared journey toget hewithpeep|3@i me.

Three fipathwayso are connected with t
experiential way, the reflective way, and the integrative way (which holds in
tension the first two ways). These pa
shared in community [29]. For the ministry of faith formation, it is important

to consider all three models of learning; but it is particularly crucial to

examine and engage the Characteristics of Life model for new visions of

formation and education in the United Church of Christ.
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Findings

This section highlights specific surveys and topics of relevance for faith

formation and education in the UCC, including the National Listening
Campaign on Christian Faith Formati on
Education survey, information on the Education Consultants program,

summary of interviews with ecumenical national staff regarding

denominational structures, and a section on best practices in various sub-

topics of faith formation. These findings were gathered from all of the data
collection methods and were organized into as cohesively a manner as

possi ble based on topic and rel evance

National Listening Campaign on Christian Faith Formation and
Education

Demographic Information. A total of 1,130 individuals responded to the

survey. The response rate for the survey (i.e. those who completed the

entire survey) was 76.4%. This is a robust response rate and is fairly
comparabletot he Nati onal Li stening Campaig
(1,034 responses with an 85.5% response rate).

In the overall results of the survey, the following demographic statistics
were reported:

e 40.7% of individuals were authorized ministers (ordained,
commissioned, or licensed) in the United Church of Christ, and 59.3%
identified as lay persons.

e Respondents most identified as church education/faith formation staff
at 45.7% (23.6% paid staff and 22.1% volunteer staff). Other
significant identifiers included local church ministers (30.7%), local
church educators/teachers (29.7%), parents of a current child or
youth (21.0%), and none of these (21.3%) (see Figure 5).

¢ Most Conferences were represented in the survey, with the greatest
response numbers coming from Minnesota (9.4%) and Pacific
Northwest (8.2%). Most likely, this is due to the promotion of the
survey by staff in those respective Conferences.

e 66.0% of those surveyed identified as female, 32.7% identified as
male, and 1.3% identified in other ways.
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e The overwhelming majority of respondents identified as Euro-
American (83.2%), 3.6% identified as African-American, 2.3%
identified as bi-racial/multi-racial, 1.5% identified as Asian-American
or Pacific Islander, 1.0% identified as Latino/Spanish, and 0.5%

identified as Native American.

In terms of age, the greatest number of respondents was 50-59 years

old (30.7%). The second greatest number was 60-69 years old

(25.4%) (see Figure 6).

Figure 5: Self-Identification
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formation staff (paid)

Church education/faith
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Local church minister 307 %
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staff
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Partner in Education
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Figure 6: Age Range
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Regardingsurveyr e spondent s6 congregational
were reported:

el n terms of the theol ogical outl oo
active participants, 60.2% of individuals statedtheyat t end a AV ¢
| i beral 6 or fAsomewh 23.5%laltehdear al 6 c on

Amoderateodo congregation, and 14. 6%

conservativeo or fivery conservati
e A majority of survey respondents attended a church in which the
average worship attendance is either 100-299 (38.1%) or 50-99
(32.4%). This is fairly comparable to overall UCC church statistics
(41.7% and 22.1%, respectively).
e Geographic | ocation of individual
7).
e 532 individuals indicated that they attended an Open and Affirming
congregation, 483 attended an Accessible to All congregation, and
299 attended a Multiracial/Multicultural congregation.

Figure 7: Church Geographic Location
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189 %
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Faith Formational Experiences

When asked whatwas mostf or mat i onal for i ndividupl
(checking alll that apply), respondent|s
Aengaging sermonso most frequentAloy ( 7/ 3.
rated highly were fservi ce,/ nmichsaiorn/ hoypppno
singingo at 38. 1%, and fABiB)e studi es|o
Sever al i ndi vidual s articul ated addi t]i o

option such as camps, retreats, specific resources, individual reading,
national setting participation/events, seminary courses, and community and
interfaith events.

In the survey, there were no significant differences in these results based
on age range; however, when combining information gathered from the
focus groups conducted at National Youth Event 2012 with youth ages 13-
17, this population overwhelmingly articulated that camps, hymn singing
and retreats were most formational for their faith in the last year.

Figure 8: Formational Experiences
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In two open-ended questions, participants were asked to describe one of
the most significant experiences/programs/events that impacted their faith
formation to date and to articulate why it was so powerful. With over 800
responses, individuals talked about a variety of things. Most frequently
articulated included: Specific trainings, formational and education
programs, retreats, service/mission projects, and life events in their own
families. Opportunities described were conducted through local church,
association, conference, regional, national, and non-UCC settings. Many
individuals mentioned programs that they participated in when they were
youth and young adults, such as church camps and retreats and college or
seminary-related experiences. Some articulated very personal stories in the
midst of difficult times that impacted their faith.

In answering the question of why these experiences were so powerful,
individuals offered meaningful, inspiring responses. They can be broadly
categorized into three different areas:

e Creation of a sense of community in which people feel safe to share
with one another/forming of relationships;
e Creation of meaning/making a difference in the world/having purpose;
and
e Experiencing a sense of .Godods pres

Learning

Learning Desires. When asked what survey participants most desired to

| earn about, Ahow to practice my fait
justice issues and how | can be an agent of witness and transformation in

t he worl do heétwo. mbInfyequerdaly chosen responses (see

Figure 9).

While the top two responses were also true for youth and young adults (14-
29), they rated | earning about Athe d
t hat have shaped our eduallyasrighhasd desien a | i
to learn about social justice issues (both at 48.8%). Individuals over 50
articulated the top two responses as
relate with others across cultur al an
frequent response (45.0%).
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Figure 9: Learning Desires
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Figure 10: Learning Formats (All Ages)
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Reasons for Non-Participation. When asked what prevents individuals

from taking part in meaningful formation experiences in their local church,

42. 2% i ndi c étamdbleftotake gant im gost meaningful

formation experienceso(see Figure 12). This response may be indicative of

the large number of older adults who took the survey, combined with the

number of authorized ministers and education/faith formation staff who not

only have different work schedules, but also lead many of the faith

formation programs at their churches. Sever a | responses i n t
category indicated that individuals could not fully participate because they

were often leading the formational experiences and programs.

The second most f r e q udelhave othersgmpetinge was
demands on my time that do not allow me to participate in education and
formationo (34. 7 %)

Figure 12: Reasons for Non-Participation in Formation Experiences

500

4227%

Time—| have othercompating Interast-the types of Inclustvity—the programs Other (please specify)
demands on my time programs offerad at my church offered at my church are
that do notallowmea t... do notappealto ... not fully inclusive...

Nothing—| am able to take Scheduling conflicts—the Format—the formatof the Teachers—| do notprefer
part in most meaningful formation expenences programs offerad at my the styles or aducational
formation exparnencas offerad at my church c... church do not appeal ... meathods of the tea...

Predictably, for participantsages 14-2 9, Ati meo (55. 8%) an
conflictso (44. 2%)actovefor BOn-paltigpatiovo | ar g e
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Communication

When asked about methods of communication, individuals most frequently
use email (97.5%), phone/cell phone (88.7%), and face-to-face
conversations (86.2%) (see Figure 13).

Figure 13: Communication (All Ages)

571 %
862 %

4539 %
e E-mail
B Phonelcell phone

Face-to-face
conversations

B Facebook
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887%

975%

With regard to age, there are significant differences in terms of use of
various communication methods. Survey respondents ages 14 to 29
indicated that they highly utilize a diversity of methods when
communicating with others (from email and texting at 93.0% to face-to-face
conversations and phone/cell phone at 88.4%); but they use U.S. mall
(32.6%) and Twitter (11.6%) less frequently than other methods (see
Figure 14).

Additionally, individuals ages 50 and over utilize texting (36.6%) and
Facebook (48.6%) significantly less frequently than others. It is also
interesting to note that authorized ministers utilize texting (51.0%) and
Facebook (64.4%) at slightly higher rates than the total sample. Those who
identified themselves as doing educational/faith formational work or were
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part of an educational organization utilized these two methods at similar
rates to the overall sample.

Figure 14. Communication (Ages 14-29)

884 7%

s E-mail

B Texting

BN Facebook

I Phoneicell phone

Face-to-face
conversations

U.S. mail/writing
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. Twitter
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93.0%

93.0%

Vocabulary/Language

Individual Use. In describing this ministry, individuals most often use
Christian Education (42.9%), Faith Formation (40.4%), and Spiritual
Formation (39.1%) (see Figure 15). When asked why they prefer the terms
they selected, respondents offered comments similar to the following
articulations:

e This is the term | am most comfortable with or that | grew up with.

¢ | use this term because my pastor/church/Conference/other
colleagues use it.

e | use this term because it is more inclusive of my understanding of
this ministry.

There were several specific comments regarding the connotation that
Christian/ Religious Education has fa
di spenses the knowledgeo andfmbreat Fai
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i ncl usi ve/l |l ©sesndiddoay suanarized thiese sentiments
particularly well: ithiswork i s soul work, and words
i nclude that Gheistia/®Rel | gi bus kagksbimething i on 6
that is specifically institutional. While | love the institutional church, | find it

to be the starting place for my intellectual understanding of Godd not the

place where | usually experience the holy.0

Several others discussed the notion that each term possesses different
meanings, and they subsequently utilize them depending on context. One
responde nkthink theaetare duancés to each term, and each is
appropriate to a slightly different context...To me, Christian education is
specifically educating people (of all ages) about our faith, and religious
education implies a broader context that may include learning about other
faiths, or may be used when talking in a multi-faith environment about
education. Faith formation includes education, but includes many more
experiences than classesd worship participation and intergenerational
activities help form faith. To me, spiritual formation is very similar, but may
focus on practicing various spiritual disciplines (prayer, meditation, etc.). 0

Figure 15: Individual Vocabulary Use

Christian Education

Faith Formation

Spiritual Formation

Discipleship

Christian/Faith
Development

Religious Education

Other (please specify)

T T
0 100 200 300 400

Congregational Use. Overwhelmingly, congregations utilize the
vocabulary of Christian Education to describe this ministry (66.9%) (see
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Figure 16). Almost a quarter (24.4%) of congregations use the term Faith
Formation.

Figure 16: Congregational Vocabulary Use

Christian Education

Faith Formation

Other (please specify)

Religious Education 155 %

Spiritual Formation 15.0%

Christian/Faith

Development =

Discipleship 137%

T
0 200 400 600

Individuals were asked whether they felt there was a difference between all

of the above terms. 62.5% s ai d AYes, 0 19. 4% said il
18. 1% s aA dmdijNor.ioty of comments discus
understandings of the differences between the terms.

Most comments included statements such as:

e TChristiano refers to | lepeferiiirred | b @
and 0 s pecausetitexpdnds the learning to include all faiths.

e iChristian Educationo applies to c
stories of the Bible and their moral development.

e AFai th/ Spiritual Formationo is a m
AChristian Educationo and has mor e

e iDi scipleshipodo is a broader term f
formation.

¢ Basically, the terms hold the same meanings but carry different
connotations.
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Preparation and Training

Educator Qualities. Respondents reported that the qualities they most

| ook for in a faith formation educato
groundingint heir own faitho (65.2%), fAempa
(60. 6%), Anknowledge and training on p
and Nnopenness to new ideas/ plér spectdi

Figure 17: Qualities of an Educator/Teacher/Leader
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There were no significant differences between authorized minister and
layperson responses, or educator and non-educator responses. However,

forl4-19 year ol ds, both dAempathy/ willin
Aopenness to new ideas/ raemereghighlf i veso
than in the general sample. I n addit.:
manage group dynamicso (48.8%) ranked

with knowledge and sense of grounding in faith.
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Il n t he i Ot, bome frequenequdlitieoenpressed had to do with the
ability of the |l eader/facilitator to
a sense of Aknowing it all, o6 and be w
themselves and help others develop their own gifts and give them a place
t o be Qusheedr. 0qual i ti es expressed incl uf
Anovelty, 0 and fAspiritual/theol ogi cal

Levels of Preparation. When asked what levels of training and

preparation educators in their congregations received, respondents stated

t hat most either had fAnbhasal € pPdeagpar &80
they didnodét know 18)3FRbr.thess)ndividsas ehoFi gur e
identified in some way as a church educator or related with an educational

group, over one-fifth (22.5%) said they did not know the type of training that
educators received in their local church; and this response was similar for

clergy (23.2%).

Figure 18: Levels of Educator/Teacher/Leader Preparation
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Methods of Preparation. Survey participants were then asked about the
various ways that educators were developed in their congregation. Almost
onet hird were developed fAthrough i ndi
(30.7%) and overone-f ourt h were devel oped ndthr
training program(s)o (26.1%). 24.6%
trained Athrough association or conf

N

Partners in Education). o 27.19% said

St O <

Figure 19: Methods of Educator/Teacher/Leader Preparation
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In written responses, some individuals mentioned seminary programs, in
preparation for both ordained and lay leadership positions. Some also
mentioned the specialized training they received through the Our Whole
Lives program. Many comments focused on a presence of apathy and
disinterest in their congregations regarding leadership training and
preparation.

When questioned about whether individuals believed that educators/

teachers were considered leaders of their congregations, overall, 57.8%
responded fiyes, 0 23.7% responkhevd fno,
(see Figure 20). Across all subgroups, 14-29 year olds responded the most
positively, with 69. 0% indicating fnye
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Many comments articulated differences in leadership perceptions between
teachers of children and youth and overall congregational leaders (i.e.
adults). Since educators may not be as visible (perhaps teaching Sunday
School during worship), they are not often perceived as fleaders.o

One individual articulated a common sentiment that educators were leaders
fini the sense that our teachers tend to be involved in other aspects of
churchworkaswel,, particularly [for] smaller

Figure 20: Educators/Teachers As Congregational Leaders
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185% NG
B | don't know
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Regional/National Preparation Programs. Respondents reported that
they were most aware of/most participated in Still Speaking/Congregational
Vitality Trainings (57.7% / 25.0%) and Stewardship and Financial
Development Trainings (56.3% / 18.1%). To a lesser extent but still
noteworthy, respondents were also most aware of Our Whole Lives
Trainings (45.0%) and most aware of/most participated in Regional Lay
Leadership/Education Programs (41.8% / 15.1%) (see Figure 21).

Not surprisingly, those who identified as church educators or related with
an educational group also were most aware of/most participated in
Partners in Education Regional/National Training Events (42.2% / 19.3%),
although their awareness/participation still ranked lower than the four
trainings mentioned above.
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Authorized ministers were most aware of every single training program

listed, and a high percentage had participated in these programs. Overall,
there was | ittle variance by age with
these programs, exceptfor 14-1 9 y e a awarerless sf&tewardship and
Financial Development Trainings (51.2% unaware).

Figure 21: Regional/National Preparation Programs (Percentages)
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When asked about the overall impact of the programs that individuals

participated or were trained in, results were mixed. 46.3% indicated that

they helped to nurture their own, the
life; and 45.5% indicated that the effectiveness of the programs varied.

Only 8.2% indicated that these programs did not speak to their own, their
churchodos, raengdi/oonmrd st hcedurrrent .faith form

Comments included favorable sentiments regarding some trainings such as
Justice LED, Partners in Education, and AUCE events and spoke of the
ways that the programs impacted their own faith and the ministries of their
churches and regions. Other comments spoke to issues with the presenter,
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the presentation bei ntgeovetalbrusmataho ki e cu
between the material being offered and the context of the participants (i.e.

small churches, geographical issues, and conference/association

structures and politics).

Individuals also took the opportunity to express their appreciation for/
frustration with regional and national programs in general. Some wished
that they could participate in more of these programs, and others desired to

see the Arel ative impacto of these pr
woul d not be fAwastedod on ineffective
Resources

Materials and Media. When asked what types of materials were most
used by oneds congr egateipomn,t edurelaedt pia
material so (39.6%) were most frequent
mat eri al so0 wer e ofiedwiduald, @d 1614% di®not.kribwo

8. 9% report ecdh uursci hn gr efisnoounr ces . 0

Comments included specific descriptions of each of the above, including

names of curricula and other resource materials. There were many

comments regarding the utilization of a variety of resources across the

spectrum of the Christian publishingworldand fimi xi ng and ma
create programs for all ages, and dependingupont he chur chos c¢
few comments even mentioned the creation of curricula and other content.

Survey participants were then asked to select the media (communication
methods) thatwer e most often used in their ¢
programs. Paper handouts/copies (66.7%), books (65.0%), and audiovisual
materials such as DVDs, VHS videos, CDs, and PowerPoint (49.5%) were

the top options selected (see Figure 22).

Sever al responses in the fAotherod sectji

craft supplies, as well as talk/discussion. Differences were not statistically
significant based on church size or geographic location.
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Figure 22: Media Use
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Curricula. Overall, individuals were most aware of the following curricula:
Our Whole Lives (51.0%), Faith Practices (47.9%), and Seasons of the
Spirit (43.6%). With all of the other curricula mentioned (both UCC- and
non-UCC-related), the majority of individuals were unaware of these
resources, although a large number were highly aware of Bad Girls/Boys of
the Bible resources (43.9%) (see Figure 23).

In addition, 39.1% were aware of the adult curriculum Living the Questions;
and those individuals demonstrated the highest rate in being taught with
this resource (15.3%), and the second-highest rate in teaching others using
this resource (16.9%). Other noteworthy curricula in the comments section
included Children Worship and Wonder, Spark, re:form from sparkhouse,
and Feasting on the Word.

People from theologically conservative churches were not as aware of Our
Whole Lives (39.5%) or Living the Questions (35.3%). Individuals from
theologically moderate churches were less aware of Living the Questions
(36.7%) and more aware of Bad Girls/Boys of the Bible (50.6%) than the
total sample. People from theologically liberal churches were also highly
aware of Godly Play (41.0%), in addition to the other resources mentioned.
Individuals in smaller churches were most aware of Whole People of God
(48.0%), in addition to Faith Practices and Seasons of the Spirit.
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Figure 23: Curricula (Percentages)

When questioned about the overall effectiveness of the resources

respondents were familiar with, 50.3% indicated that effectiveness varied,

43.2% responded that the resources helped to nurture their/their
congregationods faith |ife, and 6. 4% i
speak to their/their churchoés needs.

Comments included sentiments about some resources not fitting the
theology of the congregation or its membership size. Other comments gave
praise to some resources (most frequently Living the Questions and Our
Whole Lives) and named their dislike of others. In describing Living the

Questionsi n particul ar, o mabfe-qviegesperrencafort e d
the participants and brought almost half of the worshipping adults to our
gatherings over 12weeks. 0 Anot her i nldQ hastdnsfarineds t at

my church. 0

Other Resources. Among the list of resources provided in this section,
respondents were most aware of Still Speaking Bible studies/resources
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